Section 4: Analysis of Individual Questions 
1. Do you feel you have the right skills/training to get the job you would like/to be able to progress in your career? 

Figure 4.1.1. Confidence in skills/training level of all respondents: Overall confidence in the skills/training level of survey respondents was high with 60.8% of respondents claiming they have the right skills/training to get the job they would like or be able to successfully progress in their career.

Figure 4.1.2. Confidence in skills/training level of respondents with a declared disability: Overall, respondents who declared a disability were more confident that they had the right skills/training to progress in their career than the average of total respondents (73.0% compared to 60.8%). This is unexpected as disabled respondents were less qualified than the respondent average (Figure 3.2.2.) which would suggest that the aspiration levels of disabled respondents were lower than the average respondent. Moreover, fewer disabled respondents claimed that they were looking for work than the average respondent, even though employment levels were similar (Figure 3.1.2.), reenforcing the theory.

Figure 4.1.3. Confidence in skills/training level of respondents by gender: There was little difference between the confidence of male and female respondents in regard to their ability to progress in their career with their current skills/training level. However, female respondents were slightly less confident than males.


Figure 4.1.4. Confidence in skills/training level of respondents by age: The older the age of the respondent, the less confident they were that they had the right skills/training to progress in their career or to obtain their desired job: 72% of 16-24 year olds said that they felt confident compared to 63.1% of 25-49 year olds, and only 39% of 50+ respondents. This is surprising as the older the respondent, the higher their qualification level was (Figure 3.2.4.). This implies that older respondents, and in particular the 50+ age bracket, feel that although they are highly qualified, their qualifications are not aligned to the current job market or their own aspirations. Therefore, there may be a greater need for ‘re-skilling’ this age group rather than ‘up-skilling’.

Figure 4.1.5. Confidence in skills/training level of respondents by ethnicity: Respondents who identified as White Other* were the most confident that they had the right skills/training to get the job they aspire to, with 75.3% stating ‘Yes’ to the question. White Other* respondents also represented the lowest percentage of individuals qualified to Level 3 and above (Figure 3.2.5.), which would imply that aspirations are low amongst this group. Those who identified as Black* were the least confident with 31.7% stating they do not feel confident. A significantly high percentage of Asian* background respondents (23.8%) said they were unsure if they had the right skills/training to progress in their career compared to all other ethnic groups. Asian* respondents represented a significantly higher percentage of individuals qualified above level 3 than any other ethnic group (Figure 3.2.5.). One explanation could be that migrants from this ethnic group are unsure how their qualifications translate to English equivalents. As such, there may be a need for employment and skills partners to engage more with this group to provide additional advice and guidance to help them understand which jobs their qualifications allow them access to.

2. What is currently stopping you from taking a skills/training course? 

Figure 4.2.1. Barriers to skills provision for all respondents: The main barrier that has stopped respondents from taking skills/training courses was a lack of awareness of what is available, with 28.2% of respondents stating this as a barrier. Moreover, ‘no courses of interest’ and ‘don’t see the value of courses’ scored highly (15.4% and 9.2% respectively) suggesting that improvements to the marketing and promotion of courses would be beneficial. Other barriers include the times in which courses operate (26.3%) and the location of courses (22.1%) emphasising a need to fit courses around the lives and commitments of residents. ‘Childcare needs’ also scored highly (19.6%). The Government’s 30-hours free childcare within early-years entitlements announced in the spring budget (3) helps individuals who are in fulltime employment during school hours. However, this will not help those respondents who are not in full time employment or those who are working but wish to study/train outside of school hours. Therefore, training providers should be aware that this will remain a barrier for many residents.

Figure 4.2.2. Barriers to skills provision of respondents with a declared disability: The same barriers to skills provision that scored highly for all respondents also scored highly for respondents who declared a disability. Interestingly, with the exception for ‘Lack of basic skills (e.g. English, maths)’, every barrier was mentioned by a higher percentage of disabled respondents than the average of all respondents. This implies that whilst the relative order of severity of each barrier matches that of the total respondent pool, for disabled respondents, more individuals face multiple barriers and selected several options. Therefore, addressing these barriers will not only help all residents, but also will disproportionately aid disabled residents access skills/training courses. Furthermore, respondents who declared a disability were 70% more likely to state ‘Don’t see the value of courses’ as a barrier to accessing skills/training courses than the average respondent (15.6% compared to 9.2%). This may be due to the lower aspirations that disabled respondents have, as previously discussed (Figure 4.1.5.). 


Figure 4.2.3. Barriers to skills provision by gender: A higher percentage of female respondents claimed that ‘not sure what is available’, ‘no courses of interest’, and ‘don’t see the value of courses’ were barriers to accessing skills/training courses compared to their male peers. This suggests that improving marketing and promotion of courses towards female residents would improve course uptake. There was a significantly higher proportion of male respondents that claimed that the location of courses was a barrier to accessing courses. Indeed, 27.4% of male respondents stated this as a barrier which placed it as the highest scoring amongst males. In contrast, location was the 5th highest scoring barrier for female respondents with 16.3% stating it as a barrier. The reasons why this could be the case is not clear. However, it could be due to the nature of courses that traditionally have an overrepresentation of male participants. Courses linked to trades such as plumbing, brick laying and construction require specific space requirements and therefore flexibility in location can be difficult for training providers. Compounding this problem is the fact that the shutdown of the Henley College campus and the termination of many of these trades-based courses in Coventry has resulted in residents needing to travel further to access these courses. 

Figure 4.2.4. Barriers to skills provision by age: Younger respondents (16-24 year olds) were significantly more likely to state that the lack of knowledge on what courses are available and lack of courses of interest to them than their older peers (35.4% and 20.1% respectively, compared to 27.3% and 14.3% for 25-49 year olds, or 24.8% and 13.8% for 50+ respondents). This would suggest that it would be beneficial for training providers to improve their marketing targeted to younger people. Childcare as a barrier was also highly scored in younger people (24.3%) but was scored in the top 5 for all ages. Disproportionately high barriers for the 50+ age bracket included eligibility of courses and lack of IT equipment (11.0% and 10.1% respectively, compared to 7.6% and 4.9% for 16-24 year olds). Eligibility may be in part due to the focus of previous ESF funding towards younger ages, but also could be due to a perceived mindset that education/training is for younger people. Lack of IT equipment and proficiency in IT is a known barrier for 50+ residents and is likely worsened by the move away from face-to-face working/learning post-pandemic.

Figure 4.2.5. Barriers to skills provision by ethnicity: Respondents who identified as being from a White Other* background disproportionately found that eligibility (15.4%), unable to travel to courses (11.4%), and lack of basic skills (10.7%) were barriers to accessing skills/training courses. Black* background respondents disproportionately found that Childcare needs (28.8%), location of courses (27.1%), and no courses of interest (22.0%) were preventing them from accessing skills/training courses. Asian* and White British* group concerns closely aligned to the overall total participant averages.






3. What would help you overcome these barriers? (Open text)


Figure 4.3.1. How to overcome barriers to skills/training courses – all respondents: Top suggestions included more flexible course times (44%), more online options (38.7%), and more frequent start dates (18.6%) suggesting that increased flexibility in the delivery of courses would help mitigate against the barriers respondents faced when accessing skills/training courses. Better information on courses was scored 3rd highest (33.7%) which matches the conclusions drawn from the previous questions (Figure 4.2.1) whereby improved marketing and promotion of courses would be beneficial to training providers. Other highly scoring suggestions which match closely with that of Figure 4.2.1 are ‘free/convenient childcare’ and ‘easier/cheaper travel options’. ‘No/low fees’ scored 4th highest and could represent the lack of awareness on available funded courses, but also to restrictive eligibility criteria of courses. Also, ‘Career guidance’ was suggested by 22.1% of participants placing it as the 5th highest suggestion. This may be in reference to the fact that many participants felt that they did not see the value in courses and that there was a lack of courses of interest to them (Figure 4.2.1). Ensuring courses have a focus on employment and help direct course participants towards their career goals will thus likely help improve participant numbers for courses.

Figure 4.3.2. How to overcome barriers to skills/training courses – participants who declared a disability: Across all categories, less participants who declared a disability offered suggestions on how to overcome those barriers compared to all participants. This is surprising, as the opposite was observed when asked to select specific barriers to accessing skills/training courses. Nonetheless, the same barriers that scored highly amongst total participants also scored highly amongst disabled participants and thus acting on these would help all residents including those who identify with a disability. 

Figure 4.3.3. How to overcome barriers to skills/training courses – by gender: Overall, Female participants were more likely than male participants to make suggestions that focus on flexibility of course structure as ways to overcome barriers to skills/training courses. This included ‘more flexible course times’ (46.3% females compared to 43.2% males), ‘more online courses’ (43.1% female compared to 35% male), and ‘more frequent start dates’ (21.7% female compared to 16.3% male). ‘Free/ convenient childcare’ and ‘Easier/ cheaper travel options’ were also suggested more by females than males (15.2% and 11.9% respectively for females compared to 10.5% and 10.3% for males).

Figure 4.3.4. How to overcome barriers to skills/training courses – by age: Younger and middle-aged respondent suggestions on how to overcome barriers to skills/training courses followed the general trend of total respondents. However, over 50 participants disproportionately suggested that better information on courses (55.9% compared to 31.0% of 25-49 year olds, and 36.8% of 16-24 year olds), no or lower fees for courses (39.4% compared to 25.8% and 21.5%), and more frequent start dates (26.6% compared to 17.2% and 18.8%). Also, interestingly, more 50+ participants suggested more online options than their younger peers (42.2% compared to 39.0% and 36.8% for 16-24 and 25-49 year olds respectively).

Figure 4.3.5. How to overcome barriers to skills/training courses – by ethnicity: ‘Career guidance’ scored highly across all ethnic minority groups, with 37.2% of Asian*, 28.6% of Black*, and 25.8% of White Other* respondents making this suggestion compared to just 12.7% of those who identified as White British*. Likewise, ‘Better information on courses’ also scored higher amongst all ethnic minority groups, with 41.1% Black*, 41.1% of White Other*, and 37.2% of Asian* background respondents making this suggestion compared to 29.5% of White British* respondents. Indeed, ‘Better information on courses’ was the top suggestion from Black* and White Other* groups, whereas Asian* respondents were most likely to suggest more online courses (42.4%) and White British* respondents most likely to suggest flexible course times (58.8%). 




4. Is there anything you did not enjoy about your previous skills/training courses? (Open text)

Figure 4.4.1. What all respondents did not enjoy about previous skills/training courses: Difficulties with their tutor or instructor was the main reason that respondents did not enjoy their previous learning experiences on skills/training courses with 16.5% of respondents stating this as an issue. This ranged from tutors not being understanding to learner needs to personal confrontations with tutors. Other high scoring reasons respondents did not enjoy their skills/training courses were that they found them not useful (15.3%), too intense or difficult (14.1%), a lack of flexibility, either from inconvenient course times (11.8%) or difficulties managing their time around courses (10.6%). A lack of tailored support also scored high (10.6%) which may also link back to problems with tutors lacking understanding of learner needs.

Figure 4.4.2. What respondents who declared a disability did not enjoy about previous skills/training courses: There was a significantly higher proportion of respondents with a declared disability that claim that courses being too difficult/intense was why they did not enjoy their previous skills/training courses. This could be due to a lack of differentiated material or additional support for disabled participants. Indeed, ‘Not accommodating to health needs’ and ‘Not tailored enough’ had an increased prevalence amongst disabled respondents compared to total respondents (7.4% compared to 2.4% and 11.1% compared to 10.6% respectively) which would fit into this logic. A ‘lack of accreditation’ of courses and the cost of courses were scored disproportionately high amongst disabled respondents.

Figure 4.4.3. What respondents did not enjoy about previous skills/training courses – by gender: The main reason male respondents did not enjoy previous skills/training courses was that they found courses ‘not useful’ with 30.6% of male respondents stating this compared to just 4.3% of female respondents. Male respondents were also twice as likely to claim that course times were not flexible enough (16.7% compared to 8.5% of female respondents). Therefore, ensuring training is relevant, useful, and flexible will help to improve the learning experience of male residents. Female respondents were over 4 times more likely to state ‘difficulties with tutors/instructors as a reason they did not enjoy skills/training courses (23.4% compared to 5.6%). Female respondents were also over 2.6 times more likely to state a lack of tailored support (14.9% compared to 5.6% of males) and 2.3 times more likely to state courses are ‘too intense/ difficult’ (19.1% compared to 8.3% of males) as reasons. This suggests that skills providers need to ensure that tutors are understanding and accommodating to the needs or concerns of female participants and that courses are designed to align with their learning preferences.

Figure 4.4.4. What respondents did not enjoy about previous skills/training courses – by age: The main reason that 16-24 year olds did not enjoy their previous skills/training experience was that the course times were not flexible enough. This was stated twice as much as any other reason amongst this group and 3 times more so than 25-49 year olds scored it (30.8% compared to 10%) and is clearly a high priority for this age group. Other reasons that young people did not enjoy previous courses were that there was only online options or too much of the course was online (15.4%) and that courses were not useful (15%). 25-39 year olds disproportionately stated a range of reasons that they did not enjoy previous skills/training courses. These included courses not being tailored enough to the individual (14%), hard to manage workload/ time around the course (14%), that courses were too basic or easy (14%, and that courses had a lack of official accreditation (14%). 50+ respondents stated found that courses were either too difficult (18.2%) or were not useful (18.2%). This age bracket were also the most likely to have difficulties with their tutors (18.2%) which may link to the fact that courses were too difficult and tutors were not understanding of these difficulties.

Figure 4.4.5. What respondents did not enjoy about previous skills/training courses – by ethnicity: The sample size was too small to draw valid conclusions by grouping individual responses to this question by ethnicity. Therefore, all non ‘White-British*’ ethnicities were grouped together as ‘Ethnic Minorities’. The largest reason that ethnic minority groups did not enjoy previous skills/training courses was due to difficulties they had with their tutors (34.3%) with this scoring 8.5 times higher than the White British* respondents (4.0%) and more than twice as high as the second highest scoring reason amongst ethnic minorities* (14.3%). Ethnic minority groups also disproportionately found that there was too much theory in skills courses with 11.4% stating this as a reason whereas no White British* respondents made this suggestion. On the other hand, White British* respondents disproportionately found that courses were not useful (20%), not tailored enough (14%), and that course times were not flexible enough (14%).


5. What would make learning more enjoyable for you? (Open text)

Figure 4.5.1. What would make learning more enjoyable for all respondents: Making courses ‘More engaging’ was the highest scoring suggestion on how to make learning more enjoyable by a significant margin (18.1%). This ranged from respondents wanting more peer-peer interaction during courses to the teaching style of the tutor. Furthermore, the second highest scoring suggestion was for an increased focus on building skills and practical elements within courses (11.6%). This suggests that traditional ‘lecturing-style’ teaching is a far less preferred method of learning. The third highest scoring suggestion was ‘A better learning environment’ (10.9%) and these suggestions were mostly focused on respondents not feeling comfortable to share their needs or issues with tutors or classmates. Similarly, ‘More understanding tutor/ instructor’ also scored highly (7.2%). Other high scoring suggestions were ‘more flexible course times’ (10.1%) and ‘stronger links to employers’ (7.6%).

Figure 4.5.2. What would make learning more enjoyable for disabled respondents: Disabled respondents disproportionately stated that more financial support whilst learning would make learning more enjoyable (10.2% compared to 4.3% of total respondents). This may be reflective of the type of courses that disabled respondents or due to the additional financial commitments it takes disabled respondents to access courses. More confidence/ motivation also scored disproportionately high amongst disabled respondents (6.1% compared to 2.5% of total respondents).

Figure 4.5.3. What would make learning more enjoyable - by gender: Male respondents were most likely to suggest that courses should be more engaging (20.7%) and have a larger focus on skills and practical elements (14%) than their female peers (16.6% and 9.7% respectively). Male respondents also had a higher preference for a better learning environment (12.4%) and stronger links to employers (8.3%). A theme amongst female respondents was on flexibility of courses with ‘more flexible course times’ (11.7%), ‘more online options’ (8.3%), and ‘learn at own pace’ (6.2%) all scoring higher compared to male respondents (9.1%, 3.3% and 4.1% respectively). Female respondents also disproportionately scored ‘More understanding tutor/ instructor’ higher than their male peers (8.3% compared to 5.8%) which links to the observation that difficulties with tutors was a disproportionately high issue for female respondents when asked what they did not enjoy from previous learning experiences (Figure 4.4.3.).

Figure 4.5.4. What would make learning more enjoyable - by age: Skills/training courses that are delivered with an awareness of the mental wellbeing of participants would help make the learning experience of 16 – 24 year olds more enjoyable: 14.3% stated that ‘a better learning environment’ and 12.2% stating improving ‘motivation and confidence’ compared to 25-49 year olds (10.9% and 0.6% respectively). More focus on skills/practical elements also scored disproportionately high amongst young respondents with 16.3% saying this would make learning more enjoyable compared to 10.9% of 25-49 year olds and 8.0% of 50+. Respondents aged 25-49 disproportionately stated that more flexible course times would make learning more enjoyable with 13.1% of customers stating this as a suggestion compared to 6% of 50+ and 4.1% of 16-24 year olds. 50+ respondents disproportionately suggested both more online and more face-to-face options with courses would make learning more enjoyable (12% and 16% respectively) which suggests that this age group is less adaptable to learning modes and have a strong preference of one or the other. Additionally, this age group disproportionately suggested more local courses (8%), more tailored courses (8%), and to learn at their own pace (8%) would help make learning more enjoyable.

Figure 4.5.5. What would make learning more enjoyable - by ethnicity: Respondents from a white other* background disproportionately stated that improving their confidence and motivation (12.1%), more online options for courses (12.1%) and more knowledgeable tutors (12.1%) would make learning more enjoyable. Respondents from a Black* background disproportionately suggested that more flexible course times (18.9%), More focus on skills/practical elements (16.2%), and more understanding tutors (10.8%) would make their learning experience more enjoyable. Respondents from Asian* backgrounds disproportionately stated that ‘more engaging’ (20.3%), more focus on skills/practical elements (16.5%), more face-to-face options (13.9%), and stronger links to employers (11.4%) within courses would make learning more enjoyable. Respondents who identified as White British* disproportionately suggested that a better learning environment (14.3%) would improve their learning experience.


6. How do you prefer to learn?

Figure 4.6.1. Preferred mode of learning of all respondents: Most respondents prefer a mixture of both classroom and online learning modes (42.2%). However, both ‘in classroom’ (30%) and ‘online’ (27.8%) also scored comparably high suggesting that different individuals have different preferences.

Figure 4.6.2. Preferred mode of learning of respondents who declared a disability: Respondents who declared a disability were significantly less likely to choose a blended mode of learning than total respondents (18.9% compared to 42.2%) with an increase in those choosing online and in the classroom as a result – particularly in the classroom (47.1% compared to 30% of total respondents). This suggests that disabled respondents have a strong preference of mode of study and that preference most likely corresponds to the type of disability or health concern they have.

Figure 4.6.3. Preferred mode of learning of respondents – by gender: Female respondents had a higher preference for mixed (47.8%) or online (31.2%) modes of learning than male respondents (37.1% and 24.5% respectively), whereas male respondents had a higher preference for classroom learning (38.4% compared to 21.0% of females). This may be, in part, due to the type of courses that traditionally have overrepresentation from males, such as those centred around the trades and construction, which benefit from being in the ‘classroom’.

Figure 4.6.4. Preferred mode of learning of respondents – by age: The older the participant, the more likely they were to prefer a mixture of both classroom and online learning with 65.1% of 50+ participants choosing this option compared to only 32.6% of 16-24 year olds. On the other hand, the opposite was observed for those choosing ‘in the classroom’ as the preferred mode of learning, with 39.6% of 16-24 year olds selecting this option compared to 23.9% of 50+ respondents.

Figure 4.6.5. Preferred mode of learning of respondents – by ethnicity: Asian*, Black*, and White British* groups were all most likely to prefer a mixture of both classroom and online learning (54.5%, 43.2%, and 39.4% respectively) with in-classroom learning the least preferred for Black* and Asian* groups (18.8% and 24.3% respectively) and online learning least preferred by White British* respondents. The distribution of preferred learning mode from White Other* backgrounds were evenly spread, however, there was a slight preference for online learning (39.7%).

7. When do you prefer to learn?

Figure 4.7.1. Preferred time to learn of all respondents: The preferred time to learn for respondents was in the morning (42.2%) and the least preferred time the weekend (28.5%), however all time-preferences were well represented suggesting that personal circumstances of individuals affects when they prefer to study.

Figure 4.7.2. Preferred time to learn for respondents who declared a disability: Disabled respondents were more likely to prefer learning in the morning or afternoon (45.0% and 41.1% respectively) with the weekend the least preferred time (13%).

Figure 4.7.3. Preferred time to learn – by gender: There was little difference in the preferred time to work between genders. However, male respondents had a slight preference to courses in the morning (43.9% compared to 40.9% of females) whereas female respondents had a slight preference to evenings (37.0% compared to 33.9% of males).

Figure 4.7.4. Preferred time to learn – by age: The older the respondent, the most likely they were to prefer courses in the morning and the least likely they are to prefer courses in the afternoon, with 54.1% of 50+ respondents preferring the morning compared to 27.5% the afternoon, in contrast to 30.6% and 40.1% of 16-24 year olds respectively.

Figure 4.7.5. Preferred time to learn – by ethnicity: White Other* groups had a higher preference for evening and afternoon courses (42.3% and 45% respectively). Asian* groups had a higher preference for morning or weekend courses (45.5% and 42.0% respectively). Black* background respondents had a higher preference for morning and evening courses (40.5% and 37.8% respectively). White British* respondents preferred to lean in the morning (46.9%).

8. How do you prefer skills/training courses to be structured?

Figure 4.8.1. Preferred course structure of all respondents: There was not a clear preference amongst respondents for a particular course structure. However, courses that take longer but are more in-depth did score significantly lower than the other categories with 25.4% of respondents choosing this course structure.

Figure 4.8.2. Preferred course structure of respondents with a declared disability: Respondents who declared a disability were less likely to choose courses that take longer but are more in-depth (19%) or courses that are modular and can be completed independently at their own pace (19%). This is expected, as individuals with a disability are more likely to need additional support when learning and modular own-pace learning may be more difficult.

Figure 4.8.3. Preferred course structure – by gender: Female respondents were more likely to prefer courses that can be completed at their own pace (35.6%) and courses that are shorter and cover just the essentials (33.1%) compared to their male peers (26.3% and 28.7% respectively). On the other hand, male respondents were more likely to prefer courses that are spread out over a longer period of time (36.3% compared to 32.0% of female respondents).

Figure 4.8.4. Preferred course structure – by age: Younger respondents had an equally strong preference for either short, intensive courses (38.1%) or courses spread out over a longer period of time suggesting that other factors effect this preference for 16-24 year olds. Older residents had a significantly high preference for modular courses that can be completed independently at their own pace, with 52.3% of 50+ respondents selecting this option compared to only 24.5% of 16-24 year olds. Older respondents also had a higher preference for courses that take longer to complete but are more in-depth in their content, with 39.4% of 50+ respondents choosing this option, compared to 22.4% of 16-24 year olds.

Figure 4.8.5. Preferred course structure – by ethnicity: Respondents from Asian* backgrounds preferred short, intensive courses (35.8%) that cover the essentials of the topic (40.3%). Respondents from White Other* groups were more likely to prefer courses that were spread out over a longer period – for example, 2 days a week for several weeks - (49%) and only cover the essentials of the topic (43%). Black groups* were also most likely to prefer courses that are spread out over a longer period (38.6%) but also scored highly for short, intensive courses (35.1%) suggesting that individual circumstances drive preference within this ethnic group. White British* respondents had a stronger preference for modular courses that can be completed in their own time (37.9%), and for short intensive courses (39.7%).

9. Where would you go to find out information on available skills/training courses?

Figure 4.9.1. Where respondents go to find out about available skills/training courses: The most common source of information on skills/training courses is the Job Shop with 44% of respondents stating this is where they go. Online also scored highly (40.7%) followed by the Job Centre Plus (31.9%).

Figure 4.9.2. Where respondents who declared a disability go to find out about available skills/training courses: Respondents with a disability are most likely to go to both the Job Shop (37.3%) and the Job Centre Plus (31.9%) to find out more information on courses. Interestingly, disabled respondents were significantly less likely to go online (23.7%) for course information than the average respondent (40.7%).

Figure 4.9.3. Where respondents go to find out about available skills/training courses – by gender: Female respondents were more likely to use online sources of information on skills/training courses or the Job Shop than their male peers (47.9% and 44.3% respectively, compared to 35.1% and 42.7% for males). On the other hand, male respondents were more likely to go to the Job Centre Plus or direct to skills/training providers for course information than female respondents (36.9% and 25.3% respectively, compared to 27.1% and 21.3% for females).

Figure 4.9.4. Where respondents go to find out about available skills/training courses – by age: Interestingly, the older the respondent, the more likely they are to use online sources to find out information about skills/training courses with 50+ respondents twice as likely to do so than 16-24 year olds (64.5% compared to 29.7%). On the other hand, the younger the respondent, the more likely they are to use the National Careers Service with 26.9% of 16-24 year olds using this as their method to find out information on skills/training courses compared to 14% of 50+ respondents. The Job Centre was also less likely to be used as a source of information amongst the 50+ age group with 16.8% using this service compared to 35.9% of 16-24 year olds and 34.1% of 25-49 year olds.

Figure 4.9.5. Where respondents go to find out about available skills/training courses – by ethnicity: All ethnic minority groups were most likely to chose the Job Shop as a source of information on skills/training courses and this was particularly high amongst Asian*(64%) and Black* (59%) groups. White British* respondents were more likely to go online (41.6%) or to the Job Centre (41%). White Other* groups were more likely to use the National Careers Service than other ethnic groups with 33.7% choosing this option.

10.  If ‘Online’ was selected in question 9: Which websites would you use?

Figure 4.10.1. Websites that respondents use to find out information on skills/training courses: Most respondents who selected ‘online’ as a source of information for skills/training courses use search engines to find this information (41.1%). Social media also scored highly with 21.7% using this as a source for information on skills/training courses.

Figure 4.10.2. Websites respondents who declared a disability use to find out information on skills/training courses: Disabled respondents were most likely to use search engines such as google as a method to find out information on skills/training courses online (28.2%). Disabled respondents also scored ‘University/ College website’ higher than the average respondent (15.4% compared to 9.1%). On the other hand, social media was a lower scoring method amongst disabled respondents than the average respondent, with only 10.3% selecting this compared to 21.7% of total respondents. 

Figure 4.10.3. Websites that respondents use to find out information on skills/training courses – by gender: Female respondents were more likely to use the Adult Education Service or generic council website to find out information on skills/training courses than male respondents (15.3% compared to 7.2%), whereas male respondents were more likely to Job-searching websites (19.3% compared to 11.9% of female respondents).

Figure 4.10.4. Websites that respondents use to find out information on skills/training courses – by age: The younger the respondent, the more likely they were to use search engines such as google to find out information on skills/training courses, with 44% of 16-24 year olds using this as a method compared to 25.5% of 50+ respondents. On the other hand, the opposite was true for use of Adult Education/ Council website – with only 4% of 16-24 year olds using this method compared to 23.4% of 50+ residents.

Figure 4.10.5. Websites that respondents use to find out information on skills/training courses – by ethnicity: Of respondents who stated they found out information on skills/training courses ‘online’, those from a White Other* background were most likely to use social media (33.3%). Whereas, Black* groups were most likely to use Job-searching sites (29.4%) and Asian* groups were most likely to use either search engines (30.6%) or social media (26.5%). White British respondents were most likely to use search engines (43.5%).





11. Are there any skills/training courses you would like to see provided?

Figure 4.11.1. Courses that respondents would like to see provided: The top scoring suggestions for courses that respondents would like to see are shown above. Basic IT/Digital courses scored the highest (12.2% or respondents) followed by Accounting/ Business admin (10.2%) and Advanced IT courses such as coding and cyber security (10.2%). ESOL also scored highly with 8.3% of respondents making this suggestion, followed by Employment Soft Skills courses (7.3%).

Figure 4.11.2. Figure 4.11.2. Courses that respondents who declared a disability would like to see provided: 14.3% of respondents with a declared disability wanting more courses focused around basic digital and IT skills. Employment soft skills courses also scored high (12.7%), followed by accounting/ business admin and mathematics (9.5% and 9.5%).
 

Figure 4.11.3. Courses that respondents would like to see provided by gender: Advanced IT courses such as cyber security was the most asked for course by male respondents (13.4%) whereas it was ranked 6th for female respondents. Leadership and management courses also ranked higher for males (4th with 6.7%) than females (13th with 4%) and may suggest lower aspirations amongst females who do not feel they can achieve higher paid positions. Indeed, the current pay gap in Coventry is £3.02 per hour, which is almost double that of the regional and national averages. On the other hand, Employment soft skills courses was ranked 3rd for female respondents (10%) compared to 8th for male respondents.


· Figure 4.11.4. Courses that respondents would like to see provided by age: Employability soft skills was the top scoring skills provision asked for by 16-24 year olds (14%), in contrast, it was ranked 5th for 25-49 year olds, and only 13th for 50+ respondents. Furthermore, 9.3% of this age group wanted more vocational courses which would lead to a job and was the third highest suggestion for this age group compared to just 2% of 50+ respondents.16.3% respondents aged 16-24 also suggested that more focus on skills and practical elements would improve their learning experience (Figure 4.4.1.), further emphasising the importance of employability soft skills for this age group. ESOL scored significantly higher for older respondents with 12.7% of 50+ and 8.7% of 25-49 year olds asking for this provision, compared to 0% of 16-24 year olds who were surveyed. This may be due to younger respondents learning English in school or having wider access to English-based media than older generations. Basic IT/Digital skills was by far the most commonly asked for provision by 50+ respondents with 22.2% stating that they want this type of course provided, indicative of the need for this age group to ‘re-skill’ for a modern life and job market.


Figure 4.11.5. Courses that respondents would like to see provided by ethnicity: ESOL courses were the most asked for course by Asian* groups (13%) and was the joint third most asked for course amongst White Other* (14%) respondents. Only 3.7% of respondents from a Black* background asked for ESOL. This may be reflective of the exact ethnicity/nationality of these respondents for whom English may be their first language. White British* respondents understandably did not score ‘ESOL’ highly, but a high proportion did ask for generic English and this scored 3rd with 7.7% of this ethnic group asking for this course provision. This ranged from respondents wishing to gain their English GCSE to wanting a more informal course to improve their English skills. A much higher proportion of White Other* respondents asked for ‘Trades’ courses with 19% asking for this compared to just 4% of White British* who were the second most likely to ask for trades courses. ‘Trades’ was defined as courses such as brick laying, carpentry, plumbing etc. Black* groups disproportionately asked for ‘Health and social care’ courses than any other ethnic group with 22.2% asking for this type of course provision. There is a regional and local shortage in the care sector at the moment and targeting members of the Black* community may be a way to approach this shortage through the design of courses and working closely with employers. Additionally, advanced IT courses were more likely to be asked for by all ethnic minority groups compared to White British* respondents: 11% of Asian*, 22.2% of Black*, 29% of White Other* compared to only 4.3% of White British*. 
References:
1. NOMIS: Labour Market Statistics (1989) https://www.nomisweb.co.uk/: accessed June 2023 
1. Office of National Statistics: CENSUS 2021 (2021), https://www.ons.gov.uk/census: accessed June 2023
1. Department for Education: Early Education Entitlements and Funding (2023)
1. NHS: Mental Health of Children and Young People in England, 2022: Wave 3 follow up to the 2017 survey (2022)
1. Department for Education: Find a Skills Bootcamp (2023), https://www.gov.uk/guidance/find-a-skills-bootcamp/west-midlands: accessed June 2023
Figure 4.1.3. Confidence in skills/training level of respondents by gender

Female	
Yes	No	Don't Know	68.392370572207085	30.245231607629432	15.531335149863759	Male	
Yes	No	Don't Know	70.234986945169709	27.93733681462141	16.187989556135772	



Figure 4.1.4. Confidence in skills/training level of respondents by age

16-24	
Yes	No	Don't Know	71.974522292993626	19.745222929936308	8.2802547770700627	25-49	
Yes	No	Don't Know	63.105175292153589	23.87312186978297	13.02170283806344	50+	
Yes	No	Don't Know	39.00709219858156	37.588652482269502	23.404255319148938	



Figure 4.1.5. Confidence in skills/training level of respondents by ethnicity

Asian Backgrounds*	
Yes	No	Don't Know	66.860465116279073	9.3023255813953494	23.837209302325583	Black Backgrounds*	
Yes	No	Don't Know	65.079365079365076	31.746031746031743	15.873015873015872	White Other Backgrounds*	
Yes	No	Don't Know	75.287356321839084	18.390804597701148	6.3218390804597711	White British Backgrounds*	
Yes	No	Don't Know	68.965517241379317	31.03448275862069	15.987460815047022	



Figure 4.2.1. Barriers to skills provision for all respondents


Not sure what is available	Course times	Location of courses	Childcare needs	 No courses of interest	 Don't see the value of courses	 Not eligible for courses	 Lack of basic skills (e.g. English, maths)	 Unable to travel to courses	No IT equipment	Language barrier	 Concerned about failure	Cost	Health as a barrier	Other	Lack of higher-level courses	Waiting lists/ Competition for courses	28.244274809160309	26.335877862595421	22.137404580152673	19.592875318066159	15.394402035623408	9.1603053435114496	8.3969465648854964	7.7608142493638681	6.6157760814249356	5.8524173027989823	3.6895674300254448	3.3078880407124678	1.5267175572519083	0.63613231552162841	0.63613231552162841	0.2544529262086514	0.1272264631043257	


Figure 4.2.2. Barriers to skills provision of respondents with a declared disability

Disability	
Not sure what is available	Course times	Location of courses	Childcare needs	 No courses of interest	 Don't see the value of courses	 Not eligible for courses	No IT equipment	 Lack of basic skills (e.g. English, maths)	 Unable to travel to courses	32.467532467532465	29.437229437229441	23.809523809523807	21.645021645021643	17.316017316017316	15.584415584415584	9.9567099567099575	7.7922077922077921	7.3593073593073601	6.9264069264069263	Total respondents	
Not sure what is available	Course times	Location of courses	Childcare needs	 No courses of interest	 Don't see the value of courses	 Not eligible for courses	No IT equipment	 Lack of basic skills (e.g. English, maths)	 Unable to travel to courses	28.244274809160309	26.335877862595421	22.137404580152673	19.592875318066159	15.394402035623408	9.1603053435114496	8.3969465648854964	5.8524173027989823	7.7608142493638681	6.6157760814249356	



Barriers to skills provision by gender

Female	
Not sure what is available	Course times	Childcare needs	 No courses of interest	Location of courses	 Don't see the value of courses	 Not eligible for courses	 Lack of basic skills (e.g. English, maths)	 Unable to travel to courses	No IT equipment	Language barrier	 Concerned about failure	30.386740331491712	26.795580110497237	20.165745856353592	18.232044198895029	16.298342541436465	11.878453038674033	8.5635359116022105	8.2872928176795568	8.0110497237569067	5.8011049723756907	4.6961325966850831	3.867403314917127	Male	
Not sure what is available	Course times	Childcare needs	 No courses of interest	Location of courses	 Don't see the value of courses	 Not eligible for courses	 Lack of basic skills (e.g. English, maths)	 Unable to travel to courses	No IT equipment	Language barrier	 Concerned about failure	26.842105263157894	26.578947368421051	19.736842105263158	13.684210526315791	27.368421052631582	7.3684210526315779	7.8947368421052628	7.3684210526315779	5.5263157894736841	5.5263157894736841	2.8947368421052633	2.8947368421052633	



Figure 4.2.4. Barriers to skills provision by age

16-24	

Not sure what is available	Course times	Location of courses	Childcare needs	 No courses of interest	 Don't see the value of courses	 Lack of basic skills (e.g. English, maths)	 Not eligible for courses	 Unable to travel to courses	No IT equipment	 Concerned about failure	Language barrier	35.416666666666671	25.694444444444443	21.527777777777779	24.305555555555554	20.138888888888889	6.9444444444444446	9.0277777777777768	7.6388888888888893	9.0277777777777768	4.8611111111111116	4.1666666666666661	6.9444444444444446	25-49	
Not sure what is available	Course times	Location of courses	Childcare needs	 No courses of interest	 Don't see the value of courses	 Lack of basic skills (e.g. English, maths)	 Not eligible for courses	 Unable to travel to courses	No IT equipment	 Concerned about failure	Language barrier	27.342256214149142	26.768642447418738	22.94455066921606	19.502868068833649	14.340344168260039	9.5602294455066925	8.413001912045889	8.2217973231357551	6.5009560229445515	5.353728489483748	3.6328871892925432	3.2504780114722758	50+	
Not sure what is available	Course times	Location of courses	Childcare needs	 No courses of interest	 Don't see the value of courses	 Lack of basic skills (e.g. English, maths)	 Not eligible for courses	 Unable to travel to courses	No IT equipment	 Concerned about failure	Language barrier	24.770642201834864	25.688073394495415	20.183486238532112	14.678899082568808	13.761467889908257	9.1743119266055047	3.669724770642202	11.009174311926607	2.7522935779816518	10.091743119266056	0.91743119266055051	1.834862385321101	



Figure 4.2.5. Barriers to skills provision by ethnicity

Asian Backgrounds*	
Not sure what is available	Course times	Location of courses	Childcare needs	No courses of interest	Don't see the value of courses	Not eligible for courses	 Lack of basic skills (e.g. English, maths)	Unable to travel to courses	No IT equipment	Language barrier	Concerned about failure	31.736526946107784	29.940119760479039	23.353293413173652	17.964071856287426	15.568862275449103	10.179640718562874	8.3832335329341312	7.1856287425149699	7.1856287425149699	5.9880239520958085	2.9940119760479043	4.7904191616766472	Black Backgrounds*	
Not sure what is available	Course times	Location of courses	Childcare needs	No courses of interest	Don't see the value of courses	Not eligible for courses	 Lack of basic skills (e.g. English, maths)	Unable to travel to courses	No IT equipment	Language barrier	Concerned about failure	27.118644067796609	23.728813559322035	27.118644067796609	28.8135593220339	22.033898305084744	10.16949152542373	6.7796610169491522	10.16949152542373	3.3898305084745761	3.3898305084745761	6.7796610169491522	1.6949152542372881	White Other Backgrounds*	
Not sure what is available	Course times	Location of courses	Childcare needs	No courses of interest	Don't see the value of courses	Not eligible for courses	 Lack of basic skills (e.g. English, maths)	Unable to travel to courses	No IT equipment	Language barrier	Concerned about failure	32.885906040268459	30.201342281879196	24.161073825503358	24.832214765100673	11.409395973154362	12.751677852348994	15.436241610738255	10.738255033557047	11.409395973154362	6.7114093959731544	7.3825503355704702	5.3691275167785237	White British Backgrounds*	
Not sure what is available	Course times	Location of courses	Childcare needs	No courses of interest	Don't see the value of courses	Not eligible for courses	 Lack of basic skills (e.g. English, maths)	Unable to travel to courses	No IT equipment	Language barrier	Concerned about failure	29.966329966329969	28.956228956228959	21.885521885521886	20.202020202020201	19.19191919191919	9.4276094276094273	7.4074074074074066	7.0707070707070701	5.3872053872053867	7.4074074074074066	2.0202020202020203	3.0303030303030303	



How to overcome barriers to skills/training courses – all respondents


More flexible course times	More online courses	Better information on courses	No/low fees	Careers guidance	More frequent start dates	Free/ convenient childcare	Easier/cheaper travel options	More tailored support	More employer focused	More high skill level courses	Employer to commit time for training	More local courses	More widely accepted qualifications	44.020356234096688	38.676844783715012	33.715012722646307	26.717557251908396	22.137404580152673	18.575063613231553	13.231552162849871	11.195928753180661	1.0178117048346056	0.63613231552162841	0.5089058524173028	0.1272264631043257	0.1272264631043257	0.1272264631043257	


Figure 4.3.2. How to overcome barriers to skills/training courses – participants who declared a disability

Disability	
More flexible course times	More online courses	Better information on courses	No/low fees	Careers guidance	More frequent start dates	Free/ convenient childcare	Easier/cheaper travel options	More tailored support	More employer focused	43.290043290043286	30.735930735930733	26.406926406926406	23.809523809523807	17.316017316017316	16.017316017316016	13.419913419913421	8.2251082251082259	1.2987012987012987	0.86580086580086579	Total participants	
More flexible course times	More online courses	Better information on courses	No/low fees	Careers guidance	More frequent start dates	Free/ convenient childcare	Easier/cheaper travel options	More tailored support	More employer focused	44.020356234096688	38.676844783715012	33.715012722646307	26.717557251908396	22.137404580152673	18.575063613231553	13.231552162849871	11.195928753180661	1.0178117048346056	0.63613231552162841	



Figure 4.3.3. How to overcome barriers to skills/training courses – by gender:

Female	
More flexible course times	More online courses	Better information on courses	No/low fees	Careers guidance	More frequent start dates	Free/ convenient childcare	Easier/cheaper travel options	More tailored support	More employer focused	46.341463414634148	43.089430894308947	33.875338753387538	28.184281842818425	22.222222222222221	21.680216802168022	15.176151761517614	11.924119241192411	1.084010840108401	0.54200542005420049	Male	
More flexible course times	More online courses	Better information on courses	No/low fees	Careers guidance	More frequent start dates	Free/ convenient childcare	Easier/cheaper travel options	More tailored support	More employer focused	43.15789473684211	35	33.94736842105263	25.789473684210527	21.315789473684209	16.315789473684212	10.526315789473683	10.263157894736842	1.0526315789473684	0.52631578947368418	



Figure 4.3.4. How to overcome barriers to skills/training courses – by age

16-24	
More flexible course times	More online courses	Better information on courses	No/low fees	Careers guidance	More frequent start dates	Free/ convenient childcare	Easier/cheaper travel options	More tailored support	More employer focused	43.055555555555557	36.805555555555557	36.805555555555557	21.527777777777779	22.916666666666664	18.75	13.194444444444445	13.194444444444445	0	0	25-49	
More flexible course times	More online courses	Better information on courses	No/low fees	Careers guidance	More frequent start dates	Free/ convenient childcare	Easier/cheaper travel options	More tailored support	More employer focused	47.227533460803059	39.005736137667299	30.975143403441685	25.812619502868067	22.179732313575524	17.208413001912046	15.296367112810708	10.133843212237094	0.95602294455066927	0.76481835564053535	50+	
More flexible course times	More online courses	Better information on courses	No/low fees	Careers guidance	More frequent start dates	Free/ convenient childcare	Easier/cheaper travel options	More tailored support	More employer focused	33.944954128440372	42.201834862385326	45.871559633027523	39.449541284403672	22.018348623853214	26.605504587155966	4.5871559633027523	14.678899082568808	2.7522935779816518	0.91743119266055051	



Figure 4.3.5. How to overcome barriers to skills/training courses – by ethnicity

Asian Backgrounds*	
More flexible course times	More online courses	Better information on courses	No/low fees	Careers guidance	More frequent start dates	Free/ convenient childcare	Easier/cheaper travel options	More tailored support	More employer focused	38.372093023255815	42.441860465116278	37.209302325581397	34.883720930232556	37.209302325581397	19.767441860465116	15.11627906976744	18.023255813953487	1.1627906976744187	0.58139534883720934	Black Backgrounds*	
More flexible course times	More online courses	Better information on courses	No/low fees	Careers guidance	More frequent start dates	Free/ convenient childcare	Easier/cheaper travel options	More tailored support	More employer focused	37.5	30.357142857142854	41.071428571428569	19.642857142857142	28.571428571428569	16.071428571428573	12.5	12.5	0	1.7857142857142856	White Other Backgrounds*	
More flexible course times	More online courses	Better information on courses	No/low fees	Careers guidance	More frequent start dates	Free/ convenient childcare	Easier/cheaper travel options	More tailored support	More employer focused	34.355828220858896	36.809815950920246	41.104294478527606	26.380368098159508	25.766871165644172	16.564417177914109	14.723926380368098	11.042944785276074	0	0	White British Backgrounds*	
More flexible course times	More online courses	Better information on courses	No/low fees	Careers guidance	More frequent start dates	Free/ convenient childcare	Easier/cheaper travel options	More tailored support	More employer focused	58.766233766233768	44.155844155844157	29.545454545454547	26.623376623376622	12.662337662337661	23.051948051948052	11.038961038961039	8.4415584415584419	0.97402597402597402	0.32467532467532467	



Figure 4.4.1. What all respondents did not enjoy about previous skills/training courses


Difficulties with Tutor/ Instructor	Not useful	Too intense/ difficult	Course times were not flexible enough	Hard to manage workload/ time	Not tailored enough	Too much online learning	Too basic/ easy	Cost	Too much theory	Poor facilities/ equiptment	Lack of accreditation	Not accomodating to ESOL needs	Not accomodating to Health Needs	Too short	Location	Too long	Too much in-person learning	16.470588235294116	15.294117647058824	14.117647058823529	11.76470588235294	10.588235294117647	10.588235294117647	8.235294117647058	5.8823529411764701	4.7058823529411766	4.7058823529411766	3.5294117647058822	2.3529411764705883	2.3529411764705883	2.3529411764705883	2.3529411764705883	1.1764705882352942	1.1764705882352942	1.1764705882352942	


Figure 4.4.2. What respondents who declared a disability did not enjoy about previous skills/training courses

Disability	
Too intense/ difficult	Difficulties with Tutor/ Instructor	Not useful	Hard to manage workload/ time	Course times were not flexible enough	Not tailored enough	Cost	Lack of accreditation	Not accomodating to Health Needs	Too basic/ easy	22.222222222222221	14.814814814814813	14.814814814814813	11.111111111111111	11.111111111111111	11.111111111111111	7.4074074074074066	7.4074074074074066	7.4074074074074066	7.4074074074074066	Total respondents	
Too intense/ difficult	Difficulties with Tutor/ Instructor	Not useful	Hard to manage workload/ time	Course times were not flexible enough	Not tailored enough	Cost	Lack of accreditation	Not accomodating to Health Needs	Too basic/ easy	14.117647058823529	16.470588235294116	15.294117647058824	10.588235294117647	11.76470588235294	10.588235294117647	4.7058823529411766	2.3529411764705883	2.3529411764705883	5.8823529411764701	



Figure 4.4.3. What respondents did not enjoy about previous skills/training courses – by gender

Female	
Difficulties with Tutor/ Instructor	Too intense/ difficult	Not tailored enough	Hard to manage workload/ time	Too much online learning	Course times were not flexible enough	Too basic/ easy	Cost	Not accomodating to ESOL needs	Not useful	23.404255319148938	19.148936170212767	14.893617021276595	10.638297872340425	10.638297872340425	8.5106382978723403	8.5106382978723403	4.2553191489361701	4.2553191489361701	4.2553191489361701	Male	
Difficulties with Tutor/ Instructor	Too intense/ difficult	Not tailored enough	Hard to manage workload/ time	Too much online learning	Course times were not flexible enough	Too basic/ easy	Cost	Not accomodating to ESOL needs	Not useful	5.5555555555555554	8.3333333333333321	5.5555555555555554	8.3333333333333321	5.5555555555555554	16.666666666666664	2.7777777777777777	5.5555555555555554	0	30.555555555555557	



Figure 4.4.4. What respondents did not enjoy about previous skills/training courses – by age

16-24	
Difficulties with Tutor/ Instructor	Not tailored enough	Hard to manage workload/ time	Too basic/ easy	Lack of accreditation	Course times were not flexible enough	Not accomodating to Health Needs	Too short	Too much online learning	Not useful	Too intense/ difficult	Not accomodating to ESOL needs	Poor facilities/ equiptment	Too much theory	15.384615384615385	7.6923076923076925	0	0	0	30.76923076923077	0	0	15.384615384615385	15.384615384615385	7.6923076923076925	7.6923076923076925	0	0	25-49	
Difficulties with Tutor/ Instructor	Not tailored enough	Hard to manage workload/ time	Too basic/ easy	Lack of accreditation	Course times were not flexible enough	Not accomodating to Health Needs	Too short	Too much online learning	Not useful	Too intense/ difficult	Not accomodating to ESOL needs	Poor facilities/ equiptment	Too much theory	16	14.000000000000002	14.000000000000002	14.000000000000002	14.000000000000002	10	8	8	6	6	4	4	2	2	50+	
Difficulties with Tutor/ Instructor	Not tailored enough	Hard to manage workload/ time	Too basic/ easy	Lack of accreditation	Course times were not flexible enough	Not accomodating to Health Needs	Too short	Too much online learning	Not useful	Too intense/ difficult	Not accomodating to ESOL needs	Poor facilities/ equiptment	Too much theory	18.181818181818183	4.5454545454545459	9.0909090909090917	4.5454545454545459	4.5454545454545459	4.5454545454545459	0	0	9.0909090909090917	18.181818181818183	18.181818181818183	0	9.0909090909090917	4.5454545454545459	



Figure 4.4.5. What respondents did not enjoy about previous skills/training courses – by ethnicity

Ethnic Minorities*	
Difficulties with Tutor/ Instructor	Too intense/ difficult	Too much theory	Hard to manage workload/ time	Course times were not flexible enough	Not useful	Too much online learning	Cost	Not accomodating to ESOL needs	Not tailored enough	Too basic/ easy	34.285714285714285	14.285714285714285	11.428571428571429	8.5714285714285712	8.5714285714285712	8.5714285714285712	8.5714285714285712	5.7142857142857144	5.7142857142857144	5.7142857142857144	5.7142857142857144	White British*	
Difficulties with Tutor/ Instructor	Too intense/ difficult	Too much theory	Hard to manage workload/ time	Course times were not flexible enough	Not useful	Too much online learning	Cost	Not accomodating to ESOL needs	Not tailored enough	Too basic/ easy	4	14.000000000000002	0	12	14.000000000000002	20	8	4	0	14.000000000000002	6	



Figure 4.5.1. What would make learning more enjoyable for all respondents


More engaging	More focus on skills/ practical elements	A better learning environment	More flexible course times	Stronger links to employers	More understanding Tutor/ Instructor	More face-to-face options	More online options	Learn at own pace	More knowledgable Tutor/ Instructor	Financial support whilst learning	More tailored courses	Less intense/ easier courses	Local courses	More Confidence/ Motivation	Other	Better facilities or resources	Help with childcare	Shorter but more intense courses	Travel support	Larger group sizes	More comprehensive courses	More frequent start dates	More support with health	Support from employer to enable training of employees	Digital support	More flexible eligibility criteria	Less focus on exams	18.115942028985508	11.594202898550725	10.869565217391305	10.144927536231885	7.608695652173914	7.2463768115942031	6.1594202898550732	5.7971014492753623	5.0724637681159424	4.7101449275362324	4.3478260869565215	4.3478260869565215	2.8985507246376812	2.5362318840579712	2.5362318840579712	2.5362318840579712	1.8115942028985508	1.4492753623188406	1.4492753623188406	1.4492753623188406	1.0869565217391304	0.72463768115942029	0.72463768115942029	0.72463768115942029	0.72463768115942029	0.36231884057971014	0.36231884057971014	0.36231884057971014	


Figure 4.5.2. What would make learning more enjoyable for disabled respondents

Disability	
More engaging	More focus on skills/ practical elements	A better learning environment	Financial support whilst learning	More flexible course times	More understanding Tutor/ Instructor	Learn at own pace	More Confidence/ Motivation	More tailored courses	Less intense/ easier courses	16.326530612244898	14.285714285714285	12.244897959183673	10.204081632653061	10.204081632653061	8.1632653061224492	6.1224489795918364	6.1224489795918364	6.1224489795918364	4.0816326530612246	Total Respondents	
More engaging	More focus on skills/ practical elements	A better learning environment	Financial support whilst learning	More flexible course times	More understanding Tutor/ Instructor	Learn at own pace	More Confidence/ Motivation	More tailored courses	Less intense/ easier courses	18.115942028985508	11.594202898550725	10.869565217391305	4.3478260869565215	10.144927536231885	7.2463768115942031	5.0724637681159424	2.5362318840579712	4.3478260869565215	2.8985507246376812	



Figure 4.5.3. What would make learning more enjoyable - by gender

Female	
More engaging	More flexible course times	A better learning environment	More focus on skills/ practical elements	More online options	More understanding Tutor/ Instructor	Learn at own pace	More face-to-face options	Stronger links to employers	More tailored courses	Financial support whilst learning	Less intense/ easier courses	Local courses	Help with childcare	More knowledgable Tutor/ Instructor	16.551724137931036	11.724137931034482	10.344827586206897	9.6551724137931032	8.2758620689655178	8.2758620689655178	6.2068965517241379	6.2068965517241379	6.2068965517241379	4.1379310344827589	3.4482758620689653	3.4482758620689653	3.4482758620689653	2.7586206896551726	2.7586206896551726	Male	
More engaging	More flexible course times	A better learning environment	More focus on skills/ practical elements	More online options	More understanding Tutor/ Instructor	Learn at own pace	More face-to-face options	Stronger links to employers	More tailored courses	Financial support whilst learning	Less intense/ easier courses	Local courses	Help with childcare	More knowledgable Tutor/ Instructor	20.66115702479339	9.0909090909090917	12.396694214876034	14.049586776859504	3.3057851239669422	5.785123966942149	4.1322314049586781	6.6115702479338845	8.2644628099173563	4.1322314049586781	4.1322314049586781	1.6528925619834711	1.6528925619834711	0	6.6115702479338845	



Figure 4.5.4. What would make learning more enjoyable - by age

16-24	
More engaging	More flexible course times	More focus on skills/ practical elements	A better learning environment	Stronger links to employers	More understanding Tutor/ Instructor	More knowledgable Tutor/ Instructor	More online options	Learn at own pace	Financial support whilst learning	More face-to-face options	More tailored courses	Other3	Less intense/ easier courses	Help with childcare	Better facilities or resources	Local courses	Shorter but more intense courses	More Confidence/ Motivation	18.367346938775512	4.0816326530612246	16.326530612244898	14.285714285714285	4.0816326530612246	6.1224489795918364	4.0816326530612246	0	2.0408163265306123	0	4.0816326530612246	4.0816326530612246	4.0816326530612246	2.0408163265306123	0	0	0	0	12.244897959183673	25-49	
More engaging	More flexible course times	More focus on skills/ practical elements	A better learning environment	Stronger links to employers	More understanding Tutor/ Instructor	More knowledgable Tutor/ Instructor	More online options	Learn at own pace	Financial support whilst learning	More face-to-face options	More tailored courses	Other3	Less intense/ easier courses	Help with childcare	Better facilities or resources	Local courses	Shorter but more intense courses	More Confidence/ Motivation	18.857142857142858	13.142857142857142	10.857142857142858	10.857142857142858	9.7142857142857135	7.4285714285714288	5.7142857142857144	5.7142857142857144	5.1428571428571423	5.1428571428571423	4	3.4285714285714288	2.8571428571428572	2.8571428571428572	2.2857142857142856	1.7142857142857144	1.7142857142857144	1.7142857142857144	0.5714285714285714	50+	
More engaging	More flexible course times	More focus on skills/ practical elements	A better learning environment	Stronger links to employers	More understanding Tutor/ Instructor	More knowledgable Tutor/ Instructor	More online options	Learn at own pace	Financial support whilst learning	More face-to-face options	More tailored courses	Other3	Less intense/ easier courses	Help with childcare	Better facilities or resources	Local courses	Shorter but more intense courses	More Confidence/ Motivation	16	6	8	8	4	8	2	12	8	6	16	8	0	4	0	4	8	2	0	



Figure 4.5.5. What would make learning more enjoyable - by ethnicity

Asian Backgrounds*	
More engaging	More focus on skills/ practical elements	A better learning environment	More flexible course times	Stronger links to employers	More understanding Tutor/ Instructor	More face-to-face options	More online options	Learn at own pace	More knowledgable Tutor/ Instructor	Financial support whilst learning	More Confidence/ Motivation	20.253164556962027	16.455696202531644	7.59493670886076	6.3291139240506329	11.39240506329114	2.5316455696202533	13.924050632911392	6.3291139240506329	1.2658227848101267	1.2658227848101267	3.79746835443038	1.2658227848101267	Black Backgrounds*	
More engaging	More focus on skills/ practical elements	A better learning environment	More flexible course times	Stronger links to employers	More understanding Tutor/ Instructor	More face-to-face options	More online options	Learn at own pace	More knowledgable Tutor/ Instructor	Financial support whilst learning	More Confidence/ Motivation	16.216216216216218	16.216216216216218	8.1081081081081088	18.918918918918919	8.1081081081081088	10.810810810810811	0	2.7027027027027026	8.1081081081081088	2.7027027027027026	8.1081081081081088	0	White Other Backgrounds*	
More engaging	More focus on skills/ practical elements	A better learning environment	More flexible course times	Stronger links to employers	More understanding Tutor/ Instructor	More face-to-face options	More online options	Learn at own pace	More knowledgable Tutor/ Instructor	Financial support whilst learning	More Confidence/ Motivation	18.181818181818183	9.0909090909090917	9.0909090909090917	9.0909090909090917	3.0303030303030303	6.0606060606060606	0	12.121212121212121	3.0303030303030303	12.121212121212121	0	12.121212121212121	White British Backgrounds*	
More engaging	More focus on skills/ practical elements	A better learning environment	More flexible course times	Stronger links to employers	More understanding Tutor/ Instructor	More face-to-face options	More online options	Learn at own pace	More knowledgable Tutor/ Instructor	Financial support whilst learning	More Confidence/ Motivation	20	9.5238095238095237	14.285714285714285	9.5238095238095237	4.7619047619047619	10.476190476190476	4.7619047619047619	4.7619047619047619	6.666666666666667	4.7619047619047619	3.8095238095238098	1.9047619047619049	



Figure 4.6.1. Preferred mode of learning of all respondents


Mix of both classroom and online	In the classroom	Online	42.179487179487182	30	27.820512820512821	


Figure 4.6.2. Preferred mode of learning of respondents who declared a disability

Disabled	
Mix of both classroom and online	In the classroom	Online	18.942731277533039	47.136563876651984	33.920704845814981	Total respondents	
Mix of both classroom and online	In the classroom	Online	42.179487179487182	30	27.820512820512821	



Figure 4.6.3. Preferred mode of learning of respondents – by gender

Female	
Mix of both classroom and online	Online	In the classroom	47.790055248618785	31.215469613259668	20.994475138121548	Male	
Mix of both classroom and online	Online	In the classroom	37.105263157894733	24.473684210526319	38.421052631578945	



Figure 4.6.4. Preferred mode of learning of respondents – by age

16-24	
Mix of both classroom and online	In the classroom	Online	32.638888888888893	39.583333333333329	27.777777777777779	25-49	
Mix of both classroom and online	In the classroom	Online	39.961759082217974	28.87189292543021	31.166347992351817	50+	
Mix of both classroom and online	In the classroom	Online	65.137614678899084	23.853211009174313	11.009174311926607	



Ethnicities

Asian Backgrounds*	
Mix of both classroom and online	In the classroom	Online	54.54545454545454	18.75	26.704545454545453	Black Backgrounds*	
Mix of both classroom and online	In the classroom	Online	50.847457627118644	18.64406779661017	30.508474576271187	White Other Backgrounds*	
Mix of both classroom and online	In the classroom	Online	33.112582781456958	33.774834437086092	39.735099337748345	White British Backgrounds*	
Mix of both classroom and online	In the classroom	Online	39.375	36.25	24.375	



Figure 4.7.1. Preferred time to learn of all respondents


In the morning	In the evening	In the afternoon	At the weekend	42.239185750636132	35.241730279898221	34.096692111959285	28.498727735368956	


Figure 4.7.2. Preferred time to learn for respondents who declared a disability

Disabled	
In the morning	In the evening	In the afternoon	At the weekend	45.021645021645021	29.437229437229441	41.125541125541126	12.987012987012985	Total Respondents	
In the morning	In the evening	In the afternoon	At the weekend	42.239185750636132	35.241730279898221	34.096692111959285	28.498727735368956	



Figure 4.7.3. Preferred time to learn – by gender

Female	
In the morning	In the evening	In the afternoon	At the weekend	40.883977900552487	37.016574585635361	35.082872928176798	27.624309392265197	Male	
In the morning	In the evening	In the afternoon	At the weekend	43.94736842105263	33.94736842105263	33.421052631578945	31.05263157894737	



Figure 4.7.4. Preferred time to learn – by age

16-24	
In the morning	In the evening	In the afternoon	At the weekend	30.612244897959183	28.571428571428569	40.136054421768705	27.89115646258503	25-49	
In the morning	In the evening	In the afternoon	At the weekend	42.830188679245282	36.60377358490566	33.773584905660378	28.490566037735849	50+	
In the morning	In the evening	In the afternoon	At the weekend	54.128440366972477	36.697247706422019	27.522935779816514	27.522935779816514	



Figure 4.7.5. Preferred time to learn – by ethnicity

Asian Backgrounds*	
In the morning	In the evening	In the afternoon	At the weekend	45.454545454545453	33.522727272727273	34.090909090909086	42.045454545454547	Black Backgrounds*	
In the morning	In the evening	In the afternoon	At the weekend	51.666666666666671	33.333333333333329	28.333333333333332	20	White Other Backgrounds*	
In the morning	In the evening	In the afternoon	At the weekend	32.885906040268459	44.966442953020135	42.281879194630875	24.161073825503358	White British Backgrounds*	
In the morning	In the evening	In the afternoon	At the weekend	46.855345911949684	34.905660377358487	30.817610062893081	26.415094339622641	



Figure 4.8.1. Preferred course structure of all respondents


Short, intensive courses (5 days a week for less weeks)	Courses that are spread out over a longer period of time (e.g. 2 days a week for several weeks)	Short courses that cover the essentials	Courses that take longer but are more in-depth	Courses that are modular that can be completed independently at your own pace 	35.241730279898221	33.587786259541986	31.170483460559794	25.445292620865139	30.279898218829516	


Figure 4.8.2. Preferred course structure of respondents with a declared disability

Disabled	
Short, intensive courses (5 days a week for less weeks)	Courses that are spread out over a longer period of time (e.g. 2 days a week for several weeks)	Short courses that cover the essentials	Courses that take longer but are more in-depth	Courses that are modular that can be completed independently at your own pace 	37.229437229437231	36.363636363636367	27.27272727272727	19.047619047619047	19.913419913419915	Total respondents	
Short, intensive courses (5 days a week for less weeks)	Courses that are spread out over a longer period of time (e.g. 2 days a week for several weeks)	Short courses that cover the essentials	Courses that take longer but are more in-depth	Courses that are modular that can be completed independently at your own pace 	35.241730279898221	33.587786259541986	31.170483460559794	25.445292620865139	30.279898218829516	



Figure 4.8.3. Preferred course structure – by gender

Female	
Short, intensive courses (5 days a week for less weeks)	Courses that are spread out over a longer period of time (e.g. 2 days a week for several weeks)	Short courses that cover the essentials	Courses that take longer but are more in-depth	Courses that are modular that can be completed independently at your own pace 	37.569060773480665	32.044198895027627	33.149171270718227	26.243093922651934	35.635359116022094	Male	
Short, intensive courses (5 days a week for less weeks)	Courses that are spread out over a longer period of time (e.g. 2 days a week for several weeks)	Short courses that cover the essentials	Courses that take longer but are more in-depth	Courses that are modular that can be completed independently at your own pace 	34.473684210526315	36.315789473684212	28.684210526315791	24.473684210526319	26.315789473684209	



Figure 4.8.4. Preferred course structure – by age

16-24	
Short, intensive courses (5 days a week for less weeks)	Courses that are spread out over a longer period of time (e.g. 2 days a week for several weeks)	Short courses that cover the essentials	Courses that take longer but are more in-depth	Courses that are modular that can be completed independently at your own pace 	38.095238095238095	38.095238095238095	31.972789115646261	22.448979591836736	24.489795918367346	25-49	
Short, intensive courses (5 days a week for less weeks)	Courses that are spread out over a longer period of time (e.g. 2 days a week for several weeks)	Short courses that cover the essentials	Courses that take longer but are more in-depth	Courses that are modular that can be completed independently at your own pace 	35.660377358490564	33.584905660377359	30.566037735849054	23.39622641509434	27.169811320754718	50+	
Short, intensive courses (5 days a week for less weeks)	Courses that are spread out over a longer period of time (e.g. 2 days a week for several weeks)	Short courses that cover the essentials	Courses that take longer but are more in-depth	Courses that are modular that can be completed independently at your own pace 	27.522935779816514	27.522935779816514	32.11009174311927	39.449541284403672	52.293577981651374	



Figure 4.8.5. Preferred course structure – by ethnicity

Asian Backgrounds*	
Short, intensive courses (5 days a week for less weeks)	Courses that are spread out over a longer period of time (e.g. 2 days a week for several weeks)	Short courses that cover the essentials	Courses that take longer but are more in-depth	Courses that are modular that can be completed independently at your own pace 	35.795454545454547	28.40909090909091	40.340909090909086	30.113636363636363	30.113636363636363	Black Backgrounds*	
Short, intensive courses (5 days a week for less weeks)	Courses that are spread out over a longer period of time (e.g. 2 days a week for several weeks)	Short courses that cover the essentials	Courses that take longer but are more in-depth	Courses that are modular that can be completed independently at your own pace 	35.087719298245609	38.596491228070171	24.561403508771928	26.315789473684209	24.561403508771928	White Other Backgrounds*	
Short, intensive courses (5 days a week for less weeks)	Courses that are spread out over a longer period of time (e.g. 2 days a week for several weeks)	Short courses that cover the essentials	Courses that take longer but are more in-depth	Courses that are modular that can be completed independently at your own pace 	32.885906040268459	48.993288590604031	42.95302013422819	24.161073825503358	26.174496644295303	White British Backgrounds*	
Short, intensive courses (5 days a week for less weeks)	Courses that are spread out over a longer period of time (e.g. 2 days a week for several weeks)	Short courses that cover the essentials	Courses that take longer but are more in-depth	Courses that are modular that can be completed independently at your own pace 	39.747634069400632	30.28391167192429	23.028391167192432	25.552050473186121	37.854889589905362	



Figure 4.9.1. Where respondents go to find out about available skills/training courses


The Job Shop	Online	Job Centre Plus	Direct to skills/training provider	National Careers Service	Word of mouth	43.958868894601544	40.745501285347039	31.876606683804624	23.007712082262209	21.722365038560412	0.12853470437017994	


Figure 4.9.2. Where respondents who declared a disability go to find out about available skills/training courses

Disability	
The Job Shop	Job Centre Plus	Direct to skills/training provider	National Careers Service	Online	Word of mouth	37.280701754385966	37.280701754385966	25	25	23.684210526315788	0	Total Respondents	
The Job Shop	Job Centre Plus	Direct to skills/training provider	National Careers Service	Online	Word of mouth	43.958868894601544	31.876606683804624	23.007712082262209	21.722365038560412	40.745501285347039	0.12853470437017994	



Figure 4.9.3. Where respondents go to find out about available skills/training courses – by gender

Female	
Online	The Job Shop	Job Centre Plus	National Careers Service	Direct to skills/training provider	Word of mouth	47.92243767313019	44.321329639889193	27.146814404432135	23.545706371191137	21.329639889196674	0	Male	
Online	The Job Shop	Job Centre Plus	National Careers Service	Direct to skills/training provider	Word of mouth	35.092348284960423	42.744063324538253	36.939313984168862	20.316622691292878	25.329815303430081	0	



Figure 4.9.4. Where respondents go to find out about available skills/training courses – by age

16-24	
The Job Shop	Online	Job Centre Plus	Direct to skills/training provider	National Careers Service	Word of mouth	43.448275862068961	29.655172413793103	35.862068965517238	26.896551724137929	26.896551724137929	0	25-49	
The Job Shop	Online	Job Centre Plus	Direct to skills/training provider	National Careers Service	Word of mouth	43.678160919540232	39.080459770114942	34.099616858237546	22.222222222222221	21.839080459770116	0.19157088122605362	50+	
The Job Shop	Online	Job Centre Plus	Direct to skills/training provider	National Careers Service	Word of mouth	45.794392523364486	64.485981308411212	16.822429906542055	22.429906542056074	14.018691588785046	0	



Figure 4.9.5. Where respondents go to find out about available skills/training courses – by ethnicity

Asian Backgrounds*	
The Job Shop	Online	Job Centre Plus	Direct to skills/training provider	National Careers Service	Word of mouth	64.044943820224717	44.943820224719097	17.415730337078653	14.606741573033707	14.04494382022472	0.5617977528089888	Black Backgrounds*	
The Job Shop	Online	Job Centre Plus	Direct to skills/training provider	National Careers Service	Word of mouth	59.016393442622949	42.622950819672127	29.508196721311474	21.311475409836063	19.672131147540984	0	White Other Backgrounds*	
The Job Shop	Online	Job Centre Plus	Direct to skills/training provider	National Careers Service	Word of mouth	39.877300613496928	34.969325153374228	29.447852760736197	30.061349693251532	33.742331288343557	0	White British Backgrounds*	
The Job Shop	Online	Job Centre Plus	Direct to skills/training provider	National Careers Service	Word of mouth	29.337539432176658	41.640378548895903	41.009463722397477	25.236593059936908	19.873817034700316	0	



Figure 4.10.1. Websites that respondents use to find out information on skills/training courses


Search Engines, e.g. Google	Social Media	Job-searching Websites	Adult Education/ Council swebsite	University/College Website	.Gov sites	Local news outlets	University/ College advisors	41.142857142857139	21.714285714285715	17.142857142857142	13.714285714285715	9.1428571428571423	4.5714285714285712	1.7142857142857144	1.7142857142857144	


Figure 4.10.2. Websites that respondents who declared a disability use to find out information on skills/training courses

Disability	
Search Engines, e.g. Google	Job-searching Websites	University/College Website	Adult Education/ Council swebsite	.Gov sites	Social Media	Local news outlets	University/ College advisors	28.205128205128204	15.384615384615385	15.384615384615385	12.820512820512819	10.256410256410255	10.256410256410255	2.5641025641025639	2.5641025641025639	Total Respondents	
Search Engines, e.g. Google	Job-searching Websites	University/College Website	Adult Education/ Council swebsite	.Gov sites	Social Media	Local news outlets	University/ College advisors	41.142857142857139	17.142857142857142	9.1428571428571423	13.714285714285715	4.5714285714285712	21.714285714285715	1.7142857142857144	1.7142857142857144	



Figure 4.10.3. Websites that respondents use to find out information on skills/training courses – by gender

Female	
Search Engines, e.g. Google	Social Media	Adult Education/ Council swebsite	Job-searching Websites	University/College Website	.Gov sites	Local news outlets	University/ College advisors	34.745762711864408	18.64406779661017	15.254237288135593	11.864406779661017	10.16949152542373	3.3898305084745761	2.5423728813559325	2.5423728813559325	Male	
Search Engines, e.g. Google	Social Media	Adult Education/ Council swebsite	Job-searching Websites	University/College Website	.Gov sites	Local news outlets	University/ College advisors	34.939759036144579	19.277108433734941	7.2289156626506017	19.277108433734941	4.8192771084337354	4.8192771084337354	0	0	



Figure 4.10.4. Websites that respondents use to find out information on skills/training courses – by age

16-24	
Search Engines, e.g. Google	Social Media	Job-searching Websites	Adult Education/ Council website	University/College Website	University/ College advisors	.Gov sites	Local news outlets	44	24	12	4	8	0	4	0	25-49	
Search Engines, e.g. Google	Social Media	Job-searching Websites	Adult Education/ Council website	University/College Website	University/ College advisors	.Gov sites	Local news outlets	37.121212121212125	21.212121212121211	15.909090909090908	9.0909090909090917	6.0606060606060606	2.2727272727272729	1.5151515151515151	0.75757575757575757	50+	
Search Engines, e.g. Google	Social Media	Job-searching Websites	Adult Education/ Council website	University/College Website	University/ College advisors	.Gov sites	Local news outlets	25.531914893617021	8.5106382978723403	12.76595744680851	23.404255319148938	12.76595744680851	0	10.638297872340425	4.2553191489361701	



Figure 4.10.5. Websites that respondents use to find out information on skills/training courses – by ethnicity

Asian Backgrounds*	
Search Engines, e.g. Google	Social Media	Job-searching Websites	Adult Education/ Council swebsite	University/College Website	.Gov sites	Local news outlets	University/ College advisors	30.612244897959183	26.530612244897959	16.326530612244898	6.1224489795918364	6.1224489795918364	4.0816326530612246	0	2.0408163265306123	Black Backgrounds*	
Search Engines, e.g. Google	Social Media	Job-searching Websites	Adult Education/ Council swebsite	University/College Website	.Gov sites	Local news outlets	University/ College advisors	23.52941176470588	0	29.411764705882355	5.8823529411764701	5.8823529411764701	11.76470588235294	0	0	White Other Backgrounds*	
Search Engines, e.g. Google	Social Media	Job-searching Websites	Adult Education/ Council swebsite	University/College Website	.Gov sites	Local news outlets	University/ College advisors	23.333333333333332	33.333333333333329	13.333333333333334	16.666666666666664	3.3333333333333335	3.3333333333333335	0	0	White British Backgrounds*	
Search Engines, e.g. Google	Social Media	Job-searching Websites	Adult Education/ Council swebsite	University/College Website	.Gov sites	Local news outlets	University/ College advisors	43.478260869565219	14.130434782608695	13.043478260869565	14.130434782608695	8.695652173913043	3.2608695652173911	3.2608695652173911	1.0869565217391304	



Figure 4.11.1. Courses that respondents would like to see provided


Basic IT/Digital Skills	Accounting/ Business Admin	Coding/ Cyber/ Data/ Advanced IT	ESOL	Employment Soft Skills	Health and Social Care	Leadership and Management	Vocational (Generic)	Mathematics	Childcare	Languages and Translation (not ESOL)	Teaching/ Education	Trades	Craft Trades	12.211221122112212	10.231023102310232	10.231023102310232	8.2508250825082499	7.2607260726072615	5.9405940594059405	5.6105610561056105	4.9504950495049505	4.2904290429042904	3.9603960396039604	3.9603960396039604	3.6303630363036308	3.6303630363036308	3.3003300330032999	


Figure 4.11.2. Courses that respondents who declared a disability would like to see provided


Basic IT/Digital Skills	Employment Soft Skills	Accounting/ Business Admin	Mathematics	Coding/ Cyber/ Data/ Advanced IT	ESOL	Craft Trades	Health and Social Care	Languages and Translation (not ESOL)	Leadership and Management	14.285714285714285	12.698412698412698	9.5238095238095237	9.5238095238095237	6.3492063492063489	6.3492063492063489	4.7619047619047619	4.7619047619047619	4.7619047619047619	4.7619047619047619	


Figure 4.11.3.A. Courses that respondents would like to see provided by gender (Female)


Basic IT/Digital Skills	Accounting/ Business Admin	Employment Soft Skills	ESOL	Health and Social Care	Coding/ Cyber/ Data/ Advanced IT	Childcare	Craft Trades	Hair and Beauty	Languages and Translation (not ESOL)	15.068493150684931	11.643835616438356	9.5890410958904102	9.5890410958904102	8.2191780821917799	6.8493150684931505	4.7945205479452051	4.7945205479452051	4.7945205479452051	4.7945205479452051	


Figure 4.11.3.B. Courses that respondents would like to see provided by gender (Male)


Coding/ Cyber/ Data/ Advanced IT	Basic IT/Digital Skills	Accounting/ Business Admin	Leadership and Management	ESOL	Vocational	Construction	Employment Soft Skills	Mathematics	Media and Arts	13.422818791946309	10.067114093959731	8.724832214765101	6.7114093959731544	6.0402684563758395	5.3691275167785237	4.6979865771812079	4.6979865771812079	4.0268456375838921	4.0268456375838921	


Figure 4.11.4.A Courses that respondents would like to see provided by age (16-24)


Employment Soft Skills	Accounting/ Business Admin	Vocational	Basic IT/Digital Skills	Coding/ Cyber/ Data/ Advanced IT	Construction	Hair and Beauty	Leadership and Management	Media and Arts	Customer Services	13.953488372093023	11.627906976744185	9.3023255813953494	6.9767441860465116	6.9767441860465116	6.9767441860465116	6.9767441860465116	6.9767441860465116	6.9767441860465116	4.6511627906976747	


Figure 4.11.4.B Courses that respondents would like to see provided by age (25-49)


Coding/ Cyber/ Data/ Advanced IT	Basic IT/Digital Skills	Accounting/ Business Admin	ESOL	Employment Soft Skills	Health and Social Care	Leadership and Management	Childcare	Mathematics	Teaching/ Education	10.714285714285714	10.204081632653061	9.6938775510204085	8.6734693877551017	7.1428571428571423	7.1428571428571423	6.1224489795918364	5.1020408163265305	4.591836734693878	4.591836734693878	


Figure 4.11.4.C Courses that respondents would like to see provided by age (50+)


Basic IT/Digital Skills	ESOL	Coding/ Cyber/ Data/ Advanced IT	Accounting/ Business Admin	Trades	Craft Trades	Languages and Translation (not ESOL)	Health and Social Care	Life Skills	Advice and Guidance	22.222222222222221	12.698412698412698	11.111111111111111	9.5238095238095237	9.5238095238095237	7.9365079365079358	7.9365079365079358	6.3492063492063489	6.3492063492063489	4.7619047619047619	


Figure 4.11.5.A Courses that respondents would like to see provided by ethnicity (Asian*)


ESOL	Coding/ Cyber/ Data/ Advanced IT	Leadership and Management	Accounting/ Business Admin	Basic IT/Digital Skills	Employment Soft Skills	Childcare	Health and Social Care	Construction	English	13.043478260869565	10.869565217391305	10.869565217391305	9.7826086956521738	9.7826086956521738	9.7826086956521738	6.5217391304347823	6.5217391304347823	5.4347826086956523	4.3478260869565215	


Figure 4.11.5.B Courses that respondents would like to see provided by ethnicity (Black*)


Coding/ Cyber/ Data/ Advanced IT	Health and Social Care	Accounting/ Business Admin	Basic IT/Digital Skills	Advice and Guidance	Construction	Craft Trades	Cultural enhancement	Customer Services	ESOL	22.222222222222221	22.222222222222221	14.814814814814813	7.4074074074074066	3.7037037037037033	3.7037037037037033	3.7037037037037033	3.7037037037037033	3.7037037037037033	3.7037037037037033	


Figure 4.11.5.C. Courses that respondents would like to see provided by ethnicity (White Other*)


Accounting/ Business Admin	Basic IT/Digital Skills	Coding/ Cyber/ Data/ Advanced IT	Trades	Employment Soft Skills	ESOL	Languages and Translation (not ESOL)	Mathematics	Other2	Engeneering	28.571428571428569	28.571428571428569	28.571428571428569	19.047619047619047	14.285714285714285	14.285714285714285	14.285714285714285	14.285714285714285	14.285714285714285	9.5238095238095237	


Figure 4.11.5.D. Courses that respondents would like to see provided by ethnicity (White British*)


Basic IT/Digital Skills	Accounting/ Business Admin	English	Employment Soft Skills	Vocational	Languages and Translation (not ESOL)	Life Skills	Mathematics	Media and Arts	Coding/ Cyber/ Data/ Advanced IT	14.529914529914532	9.4017094017094021	7.6923076923076925	6.8376068376068382	6.8376068376068382	5.1282051282051277	5.1282051282051277	5.1282051282051277	5.1282051282051277	4.2735042735042734	


Figure 4.1.1. Confidence in skills/training level of all respondents


Yes	No	Don't Know	60.753880266075392	29.396662387676507	16.046213093709884	


Figure 4.1.2. Confidence in skills/training level of respondents with a declared disability

Disabled	
Yes	No	Don't Know	72.983870967741936	18.14516129032258	8.870967741935484	Total Respondents	
Yes	No	Don't Know	60.753880266075392	29.396662387676507	16.046213093709884	



*Black Backgrounds includes – Mixed White and Black Caribbean, Black/African, Caribbean Black or Black British Caribbean, Black or Black British, Black African Other, Mixed White and Black African 

*Asian Backgrounds includes - Asian or Asian British Chinese Asian, Asian British Bangladeshi, Asian or Asian British Pakistani, Asian or Asian British Indian, Mixed White and Asian 

*White British includes - White English, Welsh, Scottish, Northern Irish or British

*White Other includes – White Gypsy or Irish Traveller, White Irish, White Roma or Other White Other
